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The Units of Study Series

Best Practices Frameworks

Grade-by-grade Exceeds global 
standards

Embedded 
professional 
development
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Reading 
Workshop

Read 
Aloud

Shared to 
Independent 
Reading

Word 
Study

Writing 
Workshop

Interactive to 
Independent 

Writing

The BIG Picture
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Reading/Writing Connections

1. Good teachers matter.
2. Readers need long stretches of time to read.
3. Readers need opportunities to read high-interest, accessible 

books.
4. Readers need to read increasingly complex texts.
5. Readers need direct, explicit instruction in skills and 

strategies.
6. Readers need opportunities to talk and write about texts.
7. Readers need extra support when reading nonfiction.
8. Readers need assessment-based instruction.
9. Readers need teachers to read aloud to them.
10. Readers need a balanced approach to language arts that 

includes both reading and writing.

Essentials of Reading Instruction

The Units of Study
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• Four Units of Study at each grade
o 5-6 weeks per unit
o K-2: one foundational skills 

(fluency and decoding), one 
character or literature, one 
nonfiction, one additional; 
3-5: two fiction, two nonfiction 

• A Guide to Reading Workshop

• Reading Pathways, 3-5
• If… Then… Curriculum: 

Assessment-Based Instruction

• Online resources

• Large-format Anchor Chart 
Post-it® Notes & Read-Aloud Post-
it® Notes, K-2

• Mentor Text

What Does the Reading Series Contain?

Read-Aloud

Shared Reading
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Trade Books

Teaching Tools: Anchor Charts

Session Overview
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Workshop Framework

SHARE MINI-
LESSON

INDEPENDENT
READING/WRITING

Small Groups
Conferences

Mid-workshop Teaching 
Point (2-3 mins)

Workshop Framework

SHARE

INDEPENDENT

SHARE MINI-
LESSON

INDEPENDENT
READING/WRITING

Small Groups
Conferences

Mid-workshop Teaching 
Point (2-3 mins)

Whole-group instruction:
• Connection

• Name teaching point
• Teaching
• Active engagement
• Link to work students

will do

Minilessons in the Units of Study
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Minilessons in the Units of Study

Minilessons in the Units of Study

Workshop Framework

SHARE

INDEPENDENT

SHARE MINI-
LESSON

INDEPENDENT
READING/WRITING

Small Groups
Conferences

Mid-workshop Teaching 
Point (2-3 mins)

One-on-one and 
small group:
• Observe and assess
• Question and listen
• Coach, demonstrate, 

and encourage

Mid-workshop 
teaching point:
• Extend the mini-lesson 

or remind students of 
ongoing habits
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Work Time in the Units of Study

Workshop Framework

SHARE

INDEPENDENT

SHARE MINI-
LESSON

INDEPENDENT
READING/WRITING

Small Groups
Conferences

Mid-workshop Teaching 
Point (2-3 mins)

Students share and 
extend their learning 
with partners or the 
whole group

The Share in Units of Study



4/16/19

9

• Concepts of print 

• Letter / sound identification

• Spelling inventory

• High-frequency words

• Running records

K–2 Reading Assessment

3–5 Reading Assessment

• Learning progressions 

• Rubrics 

• Running records 

• Reading logs 

• Conference logs 

• Performance assessments:
Writing about Reading 

• Self-assessment

3–5 Reading Assessment

May be photocopied for classroom use. © 2015 by Lucy Calkins and Colleagues from the Teachers College Reading and Writing Project from Units of Study for Teaching Reading (Heinemann: Portsmouth, NH).

May be photocopied for classroom use. © 2015 by Lucy Calkins and Colleagues from the Teachers College Reading and Writing Project from Units of Study for Teaching Reading (Heinemann: Portsmouth, NH).

HIGH-LEVERAGE READING ASSESSMENTS

The Assessment Where To Find It What You Find Out

Reading Logs Logs are often kept on paper, but apps 
are also available.
Blank reading logs are also available in 
our online resources.

Keep track of overall reading volume, book choice, and reading 
rate. Look across a day, a week, and a month to see what books a child is 
choosing, how often she is finishing books, and how much time she is putting 
into reading. Reading logs let children reflect on their volume of reading, 
asking, “How is reading going for me?” 

Running Records TCRWP Running Records, available online at 
http://readingandwritingproject.org/resources/
assessments/running-records
Fountas & Pinnell Set
DRA
QRI

Find out a child’s current reading level—the level of text he reads with 
fluency, accuracy, and comprehension. Gather details about the child’s 
fluency; accuracy; use of cuing systems for word solving; ability to retell, 
to cumulate the text, to attend to text features, and to answer literal and 
inferential questions at specific text levels.

Performance 
Assessments

TCRWP Performance Assessments, available 
through Reading Pathways and http://
readingandwritingproject.org/resources/
assessments/reading-writing-assessments.
Students write responses, assess using rubrics.

Gather evidence of children’s best thinking on a series of skills, such as 
comparing and contrasting, thinking between part and whole, and inferring 
ideas about character. Find out children’s abilities to express this thinking in 
writing. Children can learn to self-assess using student-facing rubrics. Create 
ladders of exemplars with children.

Auxiliary Performance 
Assessments (Reading 
across Texts, Text-
Based Opinion/
Arguments)

TCRWP Common Core Aligned Performance 
Assessments, available online at http://
readingandwritingproject.org/resources/
assessments/reading-writing-assessments

Measure specific Common Core reading, research, and writing skills such 
as summarizing information texts, gathering information across texts, and 
constructing a text-based opinion/argument using evidence from these texts. 
Using teacher-centered rubrics and annotated exemplars, compare students’ 
skills to normed grade level standard. These are particularly matched to the 
writing tasks on new Common Core aligned tests.

Records of 
Conferences, 
Small Groups, and 
Observations

Records for each student are often kept on 
paper in a binder, but apps are also available.

Compile at-a-glance data from readers’ periodic and formative assessments. 
Keep track of dates when children need to be reassessed. Dated record 
sheets from conferences and small-group work catalog the compliments, 
teaching points, and next steps recorded for each student, gleaned from 
ongoing research. Observations of students’ reading behaviors—stamina, 
engagement, independence, partner work, and so on—are also recorded 
here.
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3–5 Reading Assessment

May be photocopied for classroom use. © 2015 by Lucy Calkins and Colleagues from the Teachers College Reading and Writing Project from Units of Study for Teaching Reading (Heinemann: Portsmouth, NH).
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Informational Reading Learning Progression
Grade 4

LITERAL COMPREHENSION

Orienting Before I read, I preview the text(s). I also 
study the table of contents (if there is one), 
headings, introductions, topic sentences, 
text features, and so on. I can recognize 
a common structure in the text (such as 
chronology or cause-effect or compare and 
contrast). I rely on all my previewing to help 
me predict how the text will go, and when 
doing research, to decide what to read and 
in what order.
My previewing helps me decide how to 
organize my note-taking or thinking. I ask, 
“Will I organize what I am learning into 
subtopics? Cause and effect?”

Envisioning I continue to read expository and narrative 
texts differently, creating mental movies 
or images/models in my mind. As I read, I 
draw on details from the text and my prior 
knowledge to add to what I’m picturing. 
When reading expository texts, my mental 
models (boxes and bullets, timelines, 
diagrams) act as places to catch all of the 
new information I am getting.

Monitoring for Sense I read, expecting the parts of the text to fit 
together in such a way that I can understand 
the main ideas. To check my comprehension, 
I try to make sure that as I move from part 
to part, I ask, “How does that part fit with my 
overall picture of the topic?” When a part 
feels disconnected from the rest of the text, I 
reread to see if I missed something or I read 
on, carrying questions.

Fluency

The sound of my voice

When I read, the voice inside my head (or 
my read-aloud voice) helps me understand 
the text. That voice highlights the big points 
that are important, tucks in things that are 
less important, shows when things are in a 
list, and shifts from an explaining voice to a 
storytelling voice as the text requires.

Punctuation and Sentence 
Complexity

Punctuation steers my reading, but it is 
not something I have to think a lot about. 
However, when sentences are complex, the 
punctuation can help me figure out how to 
read them.

* LEGO video goes here *

• Imbedded Grammar throughout
• One Foundational Unit per each K-2 kit
• Word Detectives If  Then 
• Mystery If  Then
• New Calkins K-2 Phonics kit

Units of Study

Phonics/Grammar in Reading Workshop
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Overview 
• 5 Units of Study per 

grade level, K–2
• Guide, Small Group 

book, Online 
Resources

• Extension
• Resource Pack
• Assessment
• 15-20 minutes of 

daily instruction

Units of Study in Phonics

A Closer Look at 
Daily Instruction

Units of Study in Phonics

4 ◆ For more information, visit www.heinemann.com/unitsofstudy/phonics

Session 3: Learning to Own Letters 17

“Let’s write it again! Capital M goes like this.” I once more led the kids in making the capital M using the letter forma-
tion pathway. I invited the kids to make the letter three times with me. Each time we did this, more students joined in. 
“Say the sound that letter makes with me, ready? /Mmmmmm/—M says /mmmmm/.

“Now let’s write it on the rug with invisible markers!” I wrote the letter on my easel whiteboard, making sure to use 
consistent strokes and keep my language the same. “I am going to start high.” I pressed my marker at the top of the 
board. “Then, capital M goes like this—Line down! Back up! Slanted line down. Slanted line up. Line down!

“With your make-believe marker, will you write capital M? I’ll watch. Remember: start high on the page. Line down! 
Back up! Slanted line down. Slanted line up. Line down!” I scanned the meeting area, watching as children made the 
strokes to “write” the capital letter.

Introduce the lowercase letter and repeat this process of model writing with the lowercase version of the 
letter, repeating the letter formation pathway each time.

“Now let’s write the lowercase m.” I pointed to Mabel’s name tag and the letter M on the name wall and said, “The 
capital M and the lowercase m have the same name, M, and the same sound, /mmmm/, but they look different. Watch 
me first.” I turned my body away once more and held my arm out in front of me. “I start a little lower. Then, line down! 
Back up. Bump around. Bump around and down.

“Let’s do it in the air together. Don’t start as high as the first time. Start a little lower.” I repeated the 
letter formation pathway: “Make this be your best small m ever! Let’s go: Line down. Back up. Bump 
around. Bump around and down.” The students copied my movements. “Nice job. Try again.” And I 
coached kids to do this two more times.

“Now I am going to write the small m!” I got my invisible marker ready and put it on the invisible 
chart paper. “I’ll put them together because they are a team. Watch me! I start a little lower. Then, line 
down! Back up. Bump around. Bump around and down.

“Your turn. Magic paper out? Make-believe marker ready? Use your hand as pretend paper and make 
the lowercase m, the small one. Start lower than the big M. Line down. Back up. Bump around. Bump 
around and down. Beautiful! Write it again!”

GKB1_6780.indd   17 4/4/18   8:15 AM

 
 

Sample session from 0aking )riends with Letters © 2018 by Lucy Calkins. All rights reserved. Published by Heinemann. www.unitsofstudy.com

18 Making Friends with Letters

Channel students to read the letter M. Remind them of the sound M makes and invite them to use 
the sound.

“Now writers, you have written the M lots of times. Try reading it. /Mmmm/. That’s the sound you make when 
food is good, isn’t it? Mmmm!” I rubbed my stomach and mmm-ed contentedly, inviting kids to follow. “What 
sound do you make when food is good?” The kids “mmmm-ed.”

“That sound can also be the noise you make when you want to say, ‘Don’t do that!’ I shook my head, meaning 
no, and said, “Mm-mmm.” Then I added, “Try that with me. Shake your head when you do it.” I leaned forward, 
inviting kids to follow suit, shaking their heads and saying, “Mm-mmm.”

Sum up and help support transfer by helping students imagine times they would write the letter M.

“Congratulations, readers, writers. You now own the letter M. You can put it in your back pocket and pull it out 
whenever you need it. So, writers, if you wanted to write a book about your family, and you drew a picture of 
yourself, and you wanted to label yourself with the word me, what would you write?”

The kids called out, “M!”

“Yes, M for /m/-me. And if your mom asked you what treat you wanted on a hot summer day, and what you really 
wanted was a milkshake, what would you write? Yes, M for /m/-milkshake.”

RUG TIME

Organize students into partnerships and give each partnership a book. Invite partners to search for words 
that begin with M in their book. If time allows, have partnerships swap books.

“Writers, readers, yesterday we wrote a book together, and we filled it with M things. We tucked Mabel into bed in her 
shoebox with M things. Today, I was thinking that maybe you’d like to read a book, and to see if you can find words in 
that book that begin with the letter we have in our back pockets. The letter is M!

“I’m going to give you and the person next to you a book. Will you read the book together? If you see something on 
one of those pages that starts with an M, will you mark that part with a Post-it? There are Post-its stuck onto the covers 
of each of the books.” As students worked, I added, “Make sure you’ll be able to see your Post-it when your book is 
closed!”

The children worked for a bit and then I sang, “Stop, Look, and Listen,” to get their attention. “Okay, friends, hold your 
books up in the air!” A few students began arguing over who could hold up the book. “Look at the way Tymel and 
Jessica are holding their book together.” I motioned for students to look at the partnership. “They each have a hand on 
one side of the book. That’s teamwork! Can everyone try that with your partner? Amazing!
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Mabel ABC Train.ai

Mabel Color 2Stion.ai

Mabel Sitting with Name Blocks.ai

Mabel Standing Reading.ai

Mabel Alone with Name Blocks.ai

Mabel Dancing Girl.ai

Mabel Sitting Writing.ai

Mabel Standing Writing.ai

Mabel Bubbles.ai

Mabel Sitting Reading.ai

Mabel Sitting.ai

Mabel 9owel Shield.ai

Mabel_Rashid_Art Thumbs 4-26-18

2. Rug Time
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“Now we are going to trade books. When you get a new book, see if you can go to the parts of the book that your 
friends have marked and see if you can find the M word that they marked. This isn’t easy work, so when I hand you 
your book, get started!” I quickly grabbed the books students were holding up and passed them to new partnerships.

SHARE • Finding Initial Sounds in Words and Pictures

Share the words that two partnerships found, highlighting that some students found words in the text 
starting with M, while others found something in a picture that started with the /m/ sound.

“Kindergartners, you did some hard work today searching for M words in your books! Kim, can you come up and show 
the class the word you and your partner found?” Kim came up and pointed to the word me. “Wow, you found the word 
me! And Abbie, you put your Post-it next to something different, didn’t you? Can you come up and show the class?” 
Abbie came up and pointed to the picture of a mom in her book. “You’re right, mom does start with the /m/ sound! 
Learning our letters and sounds can help us read the words and the pictures in our books.”

EXTENSION 1 • Putting Mabel’s Name Necklace Back In Order

G E T T I N G  R E A D Y
• Before this extension, shuffle the letters on the class mascot’s name necklace, so they are in the 

wrong order.

Invite students to help put Mabel’s name necklace back in order. Set them up to talk in pairs. Remind them 
to study her name on the name chart if they need help.

“Kindergartners, come quickly, I need your help! Mabel was so excited about her name necklace that 
she spent all night playing with it. But when she went to put it back on, she couldn’t remember the 
order of the letters. She put them back on all out of order! Can we help her put her name necklace 
back in the right order? Let’s look at her name on the name chart to help us.” I pointed to Mabel’s 
name on the chart and then back to her jumbled name on her necklace. “Hmm, . . . turn to someone 
next to you. What should we do first to fix Mabel’s name?” I listened in as students talked.

“I was listening to you all talk, and I heard Corrie say we need to move the M to the front.” I took 
the letters off of Mabel’s necklace. “Corrie, can you come up and string the M back where it belongs? 
Wow, thank you! I know Mabel really appreciates that help!” Other students came up one at a time 
and helped put the rest of Mabel’s name back in order. Some children could not say the name of the 
letter when they wanted to move it but they could point to it or describe what it looked like.
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20 Making Friends with Letters

“Thanks for your help, everyone! Let’s read Mabel’s name together now that we have the letters in the right order.” I 
pointed to the letters as we read them, moving left to right across the word. We repeated this a few times, and then I 
ceremoniously strung Mabel’s necklace around her neck.

EXTENSION 2 • Reading a Picture Book To Practice Rhyming

G E T T I N G  R E A D Y
• Before this session, choose a book with a simple rhyme pattern that is easy to hear. We use Mem 

Fox’s Time for Bed.

Read a rhyming picture book, leaving space for students to fill in rhyming words based on the pattern of the 
story.

“Class, I brought a book to read to you today. Most kids love this book so much, they join in while I’m reading it. Even 
if you’ve never read this book before, I bet you’ll be able to jump right in. You will know when it is your turn because I 
will lean my head toward you and wait for you to say the word that goes in that part. Are you ready?”

I began to read, “It’s time for bed little mouse, little mouse,” and I emphasized the second mouse to signal that word 
was important. I continued reading, “Darkness is falling all over the . . . ” I stopped before the rhyming word house, and 
I again tilted my head toward the children. When no one called out house, I read the word, then continued. I continued 
to pause at the end of each couplet, and soon children were guessing rhyming words.

Trust in the process of repeated practice here, 
even if your students aren’t guessing the rhymes. 
Try not to do too much explaining and resist the 
urge to post the rhyming words up on the easel 
so that children can study their spelling simi-
larities. Remember, the focus of your teaching 
at this point in the unit is phonological aware-
ness, so here you invite children to listen to 
sounds in words.
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Session 3: Learning to Own Letters 15

I N  T H I S  S E S S I O N
today you’ll teach students that when readers and writers want to know a letter well, they name it,
sound it, write it, and use it to make lots of words.

today your students will try these steps using letter M. You’ll say the same steps to write the letters
in the same way each time, thus creating a pathway that will help students internalize the letter formation.

MINILESSON

CONNECTION

Point out that to read and write with letters, kids need to feel as if they own them. They 
need those letters to be in their back pockets.

I invited students to the meeting area by singing the “We Are Gathering” song. When everyone 
found their spots, I began. “Writers, readers, when we met the other day, I told you that to read 
and write lots of books, you’ll need not just books and paper and pens, but also these.” I held a big 
scoop of magnetic letters in my hands, letting them fall from my hands like a dramatic waterfall. “I 
told you that you are going to need all these letters and sounds so that you can make (and read) 
tons of words!

“But here’s the truth. It isn’t enough for you to be able to grab armloads of these letters. You actually 
need to own each of these letters. You need each of these letters to be . . . ” and I slid a letter into 
my pocket, “ . . . in your back pocket.” I slapped my pocket several times.

PHONICS INSTRUCTION

Concepts about Print
• Recognize that spoken words are represented in written language by specific 

sequences of letters.

Phonological and Phonemic Awareness
• Recognize and produce rhyming words.

• Identify and produce groups of words that begin with the same sound 
(alliteration).

• Identify the initial phonemes of spoken words.

Letter Knowledge and Letter Sound
• Recognize and name all upper- and lowercase letters of the alphabet.

• Demonstrate basic knowledge of letter-sound correspondences by producing 
the primary or most frequent sound for each consonant.

G E T T I N G  R E A D Y
 ✔ Gather some magnetic letters and letter cards, making sure one of the letter 

cards has the letter M.

 ✔ Be ready to display the “How to Learn a Letter” anchor chart. 

 ✔ Make sure that all children can see the name wall.

 ✔ Select a book for each partnership. These can be any high-interest books 
from your classroom.

 ✔ Gather Post-its® for students to use and place them on the cover of each 
high-interest book you choose.

Learning to Own Letters

SESSION 3
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16 Making Friends with Letters

Name the teaching point.

“Today I want to teach you that to own a letter, to know that letter so well that you have it in your back pocket, ready 
to use whenever you read or write, it helps to do some things with the letter. It helps to name the letter, sound it, write 
it, and to use it to make lots of words.”

TEACHING and ACTIVE ENGAGEMENT/LINK

Provide children with practice in naming and sounding the letter you are helping them to “own.”

“Let’s try this work together.” I posted a card containing a capital and lowercase M onto the easel. “M is the first 
letter in Mike’s name”—I pointed to the M in Mike on the name wall—“and also the first letter in Mabel’s name.” 
I moved my finger to the M in Mabel’s name.

“Let’s say the name of this letter together.” I pointed to the giant M that I had placed on the easel. “Everybody 
point to the letter and say it with me.” I nodded as the class pointed and called out “M.” “Let’s whisper its name.” I 
whispered, “M” and nodded encouragingly for children to whisper. “Let’s shout the name!” I let the kindergartners 
yell out, “M!”

“Now that we know the name, let’s sound it together. M says, ‘Mmmm,’ like in MMMabel. M says /mmm/ like in 
MMMike. Everyone sound it with me: /mmm/. Let’s stretch the sound even longer, mmmmmmmmm. Let’s do it again, 
this time adding Mabel’s name. /mmmmmmmm/ MMMMMabel.”

Channel children to write the capital version of the letter several times with invisible markers, first in the 
air and then on the carpet, repeating the letter formation pathway each time.

“Now that we can name the letter M, and we can sound the letter M, let’s write it! We can write this letter in two 
ways. We can write it uppercase, or capital, like this one.” I pointed to the uppercase M I’d displayed at the start of 
the minilesson and also to the capital M on Mabel’s necklace. “Or we can write it small—or lowercase—like this m.” 
I pointed to the small m that I’d displayed at the start of the minilesson. “Try it with me! Let’s all write the capital M, 
writing in the air! Everyone, arms out in front of you.” I voiced over the letter formation pathway as students wrote in 
the air, “Line down! Back up! Slanted line down. Slanted line up. Line down!

D Note that in your first two sessions, you essen-
tially taught kids how to come to know—to 
own—a name. Now you are zooming in and 
helping them to come to know—to own—a 
letter.

You’ll definitely want kids to engage in whole-
arm invisible writing along with you. The large 
physical actions will help them. You’ll proba-
bly want to follow this “verbal pathway” exactly 
unless your school has another it prefers. The 
important thing is that whatever language you 
use to say the way you write the letter, you stay 
consistent with that language throughout your 
teaching of letter-sound work.
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Getting Ready

1. Minilesson

3. Share
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Session 3: Learning to Own Letters 19

“Now we are going to trade books. When you get a new book, see if you can go to the parts of the book that your 
friends have marked and see if you can find the M word that they marked. This isn’t easy work, so when I hand you 
your book, get started!” I quickly grabbed the books students were holding up and passed them to new partnerships.

SHARE • Finding Initial Sounds in Words and Pictures

Share the words that two partnerships found, highlighting that some students found words in the text 
starting with M, while others found something in a picture that started with the /m/ sound.

“Kindergartners, you did some hard work today searching for M words in your books! Kim, can you come up and show 
the class the word you and your partner found?” Kim came up and pointed to the word me. “Wow, you found the word 
me! And Abbie, you put your Post-it next to something different, didn’t you? Can you come up and show the class?” 
Abbie came up and pointed to the picture of a mom in her book. “You’re right, mom does start with the /m/ sound! 
Learning our letters and sounds can help us read the words and the pictures in our books.”

EXTENSION 1 • Putting Mabel’s Name Necklace Back In Order

G E T T I N G  R E A D Y
• Before this extension, shuffle the letters on the class mascot’s name necklace, so they are in the 

wrong order.

Invite students to help put Mabel’s name necklace back in order. Set them up to talk in pairs. Remind them 
to study her name on the name chart if they need help.

“Kindergartners, come quickly, I need your help! Mabel was so excited about her name necklace that 
she spent all night playing with it. But when she went to put it back on, she couldn’t remember the 
order of the letters. She put them back on all out of order! Can we help her put her name necklace 
back in the right order? Let’s look at her name on the name chart to help us.” I pointed to Mabel’s 
name on the chart and then back to her jumbled name on her necklace. “Hmm, . . . turn to someone 
next to you. What should we do first to fix Mabel’s name?” I listened in as students talked.

“I was listening to you all talk, and I heard Corrie say we need to move the M to the front.” I took 
the letters off of Mabel’s necklace. “Corrie, can you come up and string the M back where it belongs? 
Wow, thank you! I know Mabel really appreciates that help!” Other students came up one at a time 
and helped put the rest of Mabel’s name back in order. Some children could not say the name of the 
letter when they wanted to move it but they could point to it or describe what it looked like.
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“Thanks for your help, everyone! Let’s read Mabel’s name together now that we have the letters in the right order.” I 
pointed to the letters as we read them, moving left to right across the word. We repeated this a few times, and then I 
ceremoniously strung Mabel’s necklace around her neck.

EXTENSION 2 • Reading a Picture Book To Practice Rhyming

G E T T I N G  R E A D Y
• Before this session, choose a book with a simple rhyme pattern that is easy to hear. We use Mem 

Fox’s Time for Bed.

Read a rhyming picture book, leaving space for students to fill in rhyming words based on the pattern of the 
story.

“Class, I brought a book to read to you today. Most kids love this book so much, they join in while I’m reading it. Even 
if you’ve never read this book before, I bet you’ll be able to jump right in. You will know when it is your turn because I 
will lean my head toward you and wait for you to say the word that goes in that part. Are you ready?”

I began to read, “It’s time for bed little mouse, little mouse,” and I emphasized the second mouse to signal that word 
was important. I continued reading, “Darkness is falling all over the . . . ” I stopped before the rhyming word house, and 
I again tilted my head toward the children. When no one called out house, I read the word, then continued. I continued 
to pause at the end of each couplet, and soon children were guessing rhyming words.

Trust in the process of repeated practice here, 
even if your students aren’t guessing the rhymes. 
Try not to do too much explaining and resist the 
urge to post the rhyming words up on the easel 
so that children can study their spelling simi-
larities. Remember, the focus of your teaching 
at this point in the unit is phonological aware-
ness, so here you invite children to listen to 
sounds in words.
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■

Synchronize Instruction Reading and Writing Units

Units of Study

12 ◆ For more information, visit www.heinemann.com/unitsofstudy/phonics

Fit with the Reading and Writing Units
The Units of Study in Phonics were written to fit tongue-in-groove with the reading and writing units. The phonics units will help 
teachers synchronize instruction across the kindergarten and first grade reading and writing units of study, allowing opportunities 
to revisit high-leverage phonics skills across the day in ways that will help students become stronger readers and writers. 

KINDERGARTEN
Reading Units of Study Writing Units of Study Phonics Units of Study

Sep-Oct UNIT 1  We Are Readers UNIT 1  Launching the Writing Workshop UNIT 1  Making Friends with Letters

Oct -Nov Emergent Reading:  
Looking Closely at Familiar Texts  
(If…Then…)

Show and Tell:  
From Labels to Pattern Books  
(New Unit Coming in Fall 2018)

UNIT 2  Word Scientists 

Nov-Dec UNIT 2  Super Powers:  
Reading with Print Strategies  
and Sight Word Power 

UNIT 2  Writing for Readers UNIT 3  Word-Part Power 

Jan-Feb UNIT 3 Bigger Books,  
Bigger Reading Muscles 

UNIT 3  How-to Books:  
Writing to Teach Others  

UNIT 4  Vowel Power

Feb-Mar UNIT 4  Becoming Avid Readers UNIT 4  Persuasive Writing of All Kinds  UNIT 5  Playing with Phonics 

Apr-May Growing Expertise in Little Books: 
Reading for Information  
(If…Then...)

All About Books  
(If…Then...)

If...Then... Phonics 

GRADE ONE
Reading Units of Study Writing Units of Study Phonics Units of Study

Sep-Oct UNIT 1  Building Good Reading Habits UNIT 1  Small Moments: Writing  
with Focus, Detail, and Dialogue 

UNIT 1  Talking and Thinking  
about Letters

Oct -Nov Word Detectives Use All They Know  
to Solve Words  
(Available separately from the Core Units)

Writing How-To Books  
(If…Then...)

UNIT 2  The Mystery of the Silent e 

Nov-Dec UNIT 2  Learning About the World:  
Reading Nonfiction 

UNIT 2  Nonfiction Chapter Books UNIT 3  From Tip to Tail:  
Reading across Words 

Jan-Feb Readers Get to Know Characters by 
Performing Their Books  
(If…Then...)

UNIT 3  Writing Reviews  A MINI-UNIT IN PHONICS  
Reading and Writing with More Power: 
Snap Words, Editing, and More! (Guide)

Feb-Mar UNIT 3  Readers Have Big Jobs to Do: 
Fluency, Phonics, and Comprehension 

Poetry and Songs   
(If…Then...)

UNIT 4  Word Builders: Using  
Vowel Teams to Build Big Words 

Apr-May UNIT 4  Meeting Characters and Learning 
Lessons: A Study of Story Elements  

UNIT 4  From Scenes to Series:  
Writing Fiction 

UNIT 5  Marvelous Bloopers:  
Learning Through Wise Mistakes 

• Teaching writing, reading and language simultaneously through literacy 
workshop

• Workshop classrooms are predictable
• Consistent teaching language
• Differentiation through choice and social interaction
• Support in preproduction, early production and later stages of  learning 

English
• Teaching in every unit will support writing and language goals

• Spanish resources available online
• EL Correlations and  additional supports online. 

Units of Study 

Support for English Learners & DI Programs
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English Language Learners

• Guidance for reviewing data and planning instruction
• Shortened versions of additional units to teach before, 

after, or between the full units

If… Then… Curriculum: Assessment-Based Instruction

• Lowers student frustration when they are allowed to 
work within their ZPD

• Promotes active learning
• Provides opportunities for individualized instruction
• Fosters independence as well as group work
• Less teacher talk promotes increased student 

responsibility
• If  Then curriculum provides differentiation 

opportunities

Units of Study in Opinion, Information, and Narrative Writing

Support for SPED
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• Offers an important way to grow a 
positive classroom reading culture

• Introduces as many authors and 
titles as possible, with books 
selected for high interest, richness 
and quality of writing content

• Includes some all-star classics, 
as well as the newest cutting 
edge titles

• Provides resources to help 
teachers use the libraries

TCRWP Classroom Libraries

Each of these meticulously-selected grade-level libraries: 

Configuration:
• Benchmark
• Below benchmark
• Levels
• Topics
• Grade-level specific 

TCRWP Classroom Libraries
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TCRWP Classroom Libraries

TIMEFRAME TEACHING PLAN
8:30 – 8:35 Morning meeting: calendar, weather
8:35 – 8:45 Shared-reading song, interactive writing
8:45 – 9:30 Reading workshop
9:30 – 9:45 Shared reading
9:45 – 10:30 Writing workshop
10:30 – 10:50 Word study (p. 124, Guide to Reading Workshop)

10:50 – 11:15 Read-aloud
11:15 – 12:00 Lunch and recess
12:00 – 12:10 Storytelling
12:10 – 1:10 Math
1:10 – 2:45 Science/SS/Choice/Centers/Social
2:45 Singing or reading aloud to end of day

Sample Schedule, K

TIMEFRAME TEACHING PLAN

8:30 – 8:40 Morning meeting

8:40 – 9:40 Reading workshop

9:40 – 10:40 Thematic study (science/social studies)

10:40 – 11:40 Writing workshop

11:40 – Noon Word study (p. 132 Guide to Reading Workshop)

Noon – 12:50 Lunch and recess

12:50 – 1:50 Math

1:50 – 2:30 Art, Music, PE

2:30 – 3:00 Read-aloud, shared reading

Sample Schedule, 1–2
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TIMEFRAME TEACHING PLAN

45-60 minutes Reading Workshop
Independent reading; Guided reading, Literature study

45-60 minutes
Writing Workshop
Independent writing; Guided writing; Investigations (content-
area writing)

20-30 minutes
Language and Word Study
Modeled and shared reading/writing; Readers’ Theatre; 
Interactive vocabulary; Word study; Current events; Test 
reading/writing

15-20 minutes
Read-Aloud
Balance fiction and nonfiction
Outside of reading/writing workshops

Sample Schedule, 3–5

Digital Resources

Units of Study Additional Resources

ReadingandWritingProject.org

Heinemann.com

vimeo.com/tcrwp

UnitsofStudy.com

facebook.com/ReadingandWritingProject

https://www.facebook.com/groups/TCRWP.RUOS/
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Workshop in Action

Workshop in Action

Workshop in Action
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Workshop in Action

Workshop in Action

Workshop in Action
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Implementation and Professional Development Options

“I whole-heartedly believe that the units 
are THE best method for fostering a love 
of reading and writing—and for teaching 
reading and writing—out there.”

—Kay Reppen, Grade 5 Teacher 

“The content of the units 
pushed my students to 
stretch their thinking . . . 
and the knowledge they 
gained transferred into 
their other reading.”
—Sarah Binversie, Grade 5 Teacher

“Lucy Calkins and her team have given 
kindergarten teachers the tools to 
support their early readers and writers 
from the tiniest first step in the 
beginning of the year to the confident 
leap they will make to first grade.” 

—Connie Finkelstein, Kindergarten Teacher

“I noticed skills learned 
in reading workshop 
carried over to writing 
workshop. It was 
amazing.”

—Allison Hepfer,
Kindergarten Teacher

Questions, please email or call:

Naomi Shelan, Heinemann Representative
415-990-4497, nshelan@hotmail.com

I appreciate your time and your willingness to 
take part in this important pilot!

mailto:nshelan@hotmail.com

